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ABSTRACT 

An overview pf individualized education prcgran (lEP) 
requireaents and procedures and a process model for formulating and 
implementing lEPs are presented in this handbook which was designed ^ 
for use by vocational education teaphers*. administrators* and 
counselors. The first section briefly discusses lEPs as a central 
focus of Public Law 94-142* the key concepts of an IEP» cooperative 
planning in thie development and implementation of an IEP« and the 
levels of lEP development. The second ma lor section outlines the 
activities that vocational educators engage in at various points in 
the preparation and i op le mentation cf an lEP. Steps in the process 
model discussed include the following: referral of students* informal 
data collection* evaluation* sharing assess^ment information* 
placement decisions* developing and 'writing the lEP* implementing and 
monitoring the lEP* and lEP evaluation^ The appendices contain a 
snmple lEP and definitions for thirteen terms related to lEPs. 
iJH) 
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The Education for All Handicapped Children Act of 1975, PL 94-142, i? 
landmark legislation assuring that all handicapped individuals ages 3-21 
will receive a free and ap propriate public education designed to meet their 
individual educational needs. A central focus of this legislation is the 
individualized education program (IBP) mandated for each handicapped learner* 
The lEP is the basic document used to design, implement, and evaluate the 
educational services a child receives* 

For the most part, vocational educators play a 8i;Q3porting and consulting 
role in the preparation of the lEP* Nevertheless, many vocational educators 
may find aspects of their involvement in the IBP development process both 
confusing and demanding. This publication is designed to assist vocational 
^ucators by providing a brief overview, of lEP requirements and procedures 
and by describing the role vocational educators can play in formulating and 
implementing IBPs* It is tailored to the needs of vocational teachers, 
administrators, and. counselors* 

Hiis handbrgk has been developed by Dr* L* Allen Phelps and Ms* Laurie J* 
Batchelor, University of Illinois* Special consultants on the content and 
design were Mr. James Prasier, director of vocational education, Daytoni,. Ohio 
city schools, and Mrs* Louise Fought, assistant superintendent, Penta Cbunty - 
Joint Vocational School District, Perrysburg, Ohio* Hhe material included 
herein is based in part upon a paper prepared for the National Center by 
Dr* Lorella A* McKinney and Mrs* Donha M* Seay, entitled Develoianent of - 
Iiy^ividualized Education Progr^ (IBPs) for the Handicapped in vocational 
Education (1979)* Individualized Education Programs (ICT8)> A handbook for 
Vocational Educators is a publication in the National Center's knowledge 
transcocmation program for 1979-80* 

Hie profession is indebted to Dr. Phelps and Ms* Batchelor for their 
scholarship in preparing this handbook. Recognition is also due Nr. Frasier 
and Mrs. Fought f6r their assistance at the planning and review steiges. In 
addition, the following deserve recognition for their critic^ review of the 
manuscript: Dr. Hyrum Henderson, Utah State University; Dr.xTames Cohen, 
director of career education. Human Resources Center, Lo.-.g Island, New York; 
Dr. Marion .Johnson, National Center for Research in Vocational Education; Dr* 
Len Albright, Rutgers, The State University of New Jersey; Dr* Nancy Hartley, 
University of Northern Colorado; Ms* Catherine Batsche, Illnois State > 
University; Ms* Marleen Pugach; and Mr* Ken Andrew, University of Illinois* 

Robert E. ^lor 
Executive Director 
National Center for Research 
in Vocational Education 
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The legislative provision for 'the individualized education progr^' -tbP) ' 
has been descri^ as the most challenging educational mandate in vf 
history* It requires the development of individual programs for a' 
handicapped students between the ages of 3 and 21. While 'the primary ^ntent ' 
of the lEP is to promote educational planning for handiqapped learners, many, 
argue that it has major implications for the design .and ^livery of 
instruction for all students* ' \ 

This brief handbook has two purposes; * 

o to provide a brief overview of lEP requirements and procedures* . 4 

h 

o to describe the role that vocational educators can play • ' 
in formulating and implementing lEPs* It is designed ^ 
4 as a resource for*vcx»itional education teachers, adminr 

istrators, and counselors* 

It is important to recognize that the IE? requirement is one of several 
procedural requirements established by PL 94-142* Development of tbe lEP is\ 
intenibven with procedures for due t>ixx»ss and evaluation, establishing ^the 
least restrictive environment, and assuring confidentiality of information* 
In addition, most states have developed pKOoedures that sv|)plement the federal 
requirements* Assuring compliance with these mandates is usually the , 
responsibility of general ^r special education administrators* In most 
ir»tanoes, vocational educators will play a supporting and consulting* role in 
the preparation and implementation of the IBP. 'Ovas, the process model and 
prdccdures outlined here do not reflect the highly specific due process, 
ovaluaticJn, and least restrictive environment provision^ **iich are usually the 
respor»ibility of other educators* In addition, it would be difficult to 
present a ooirprehensive procedure appropriate for all states* Several state 
cleparuients of education 'ai^ local school districts have prepared lEP manuals, 
and readers arc urged to obtain and review the' manual or guidelines ^ssued by 
their state education agency* 
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Individualized education programs- (IEP9) are a central £ocus of PL 94-142, 
the Education for Ail Handicapped Children A^t of 1975. T^is landmark legis-^ 
letion assures ^t all handica^jped individuals ag^s 3-2rwill receive a free 
and appropriate public education designed to meet their inditvidual and unique 
educational needs, ^nong other provisions, the law reguilres parent involve- 
^ment, nondiscriminatory evaluation, .due process procedures, and the placement 
of hardicapped students in the least restrictive environment. lEPs are the 
vehicle for establishing an appropriate ^ucational progriun for eadi handi- 
capped learner. Ihe IBP is the basic docvDnent used to design, implement, and 
evaluate the educational services a child receives. 

« 

• ♦ 

A wide variety of handicapped students a^e, and will be, served in voca- 
tional education programs. Specifically, handicapped ^tudents are those 
individuals who 

require special education and related services; special , 
education is the specially designed instnx:tion to meet 
the child *s uniqiie needs; and^related services are 
those additional services necessary in order for the , 
, child to benefit from special educational instruction^ 

(Torres, 1977, p. 4> • . • 

Several types of handicapped students are served in the nation* b schools. 
PL -94-142 and Title II of the Education Amen*»nts of 1976 (PL 94-482) both 
define the handicapped population to include the^ ! 

mentally retarded, hard of hearing^ deaf, orthopedically 
impaired, othier health iirpaired, speech in|>aired, 
visually handicapped, seriously emotionally disturbed, 
or children with specific learning disabilities who, by 
reason thereof require special education and related 
services. (Ballard, 1978) . 

The number of students with these handicapping conditions varies considerably. 
Some handicaps are more prevalent than others. Figure 1 indicates the per- 
centage of school-age children (ages 5-17) generally regarded as having var- 
ious handicaps. 
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Figure 1. INCICKNCE 
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L OF VARIOUS 
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Sources Halloran, W. E. **Handicapped Persons: Who Are Ihey?* 
American Vocational Journal 53 (1978) » 30-31. 



Handicapped students must meet tMO criteria to be considered eligible for 
services and an lEP. First, it must be determined that the student has one or 
more of the handicaps (disabilities) listed in Figure 1. Second, it must be 
determined that, because of the disability, the student requires special 
education and/or related services. Not all students with a disability require 
special education; many are able to succeed in regular vocational classes 
without any specialized assistance or program modifications. 



The IndividualizedyEduoation^PBogrjrft (lEP) 



A written d:ndividuali2ed education program contains several Icey oonoepts. 

o Ityiividuaiized means that the viritten^lLsgraiu describes the 
educational needs and services £or one person, not a class or 
group o£ students. 

o Education specifically refers to special education and related 
services—those elements of the handicapped child's education that 
require specially-^signed instruction to meet the unique needs of 
the handicapped person. It is important to note that Federal 
, regulations define "specially^designed vocational education" as 
one type of special education ( Federal Register , August 23, 1977, 
p. 42480). 

o Program means a written stateinent of what will actually be 
provided the individual vAk> is Mhdicapped, as distinct from a 
plan that provides guidelines fvcm i^ich a program must 
subsequently be developed (Balu^pd, 1978). 

The law specifies several basic oonoponents of an lEP. These include: 

^ O A statement of the present levels of educational performance of 

^the student 

o A Statement of annual goals, including 'short term instructional 
objectives for each student, and the extent to which the student 
V will be able to participate in regular educational 

programs/services 

o Appropriate objective criteria and evaluation procedures and 
schedules for determining, at least on an annual basis, vihether 
ir^tnjctional objectives are being acfiieved 

Cooperative Planning ^ 

The successful development and iitviementation of an lEP requires a great 
deal of oa>perative effort. While the law requires that only four persons be 
involved in the preparation of the IE? (i.e., the parent(s) or guatdian(s), 
the child's teacher(s), a representative of the local education agency pro- 
viding the special education services, and whenever appropriate, the child), 
it is good educational practice that others be involved frequently. Figure 2 
illustrates the types of persbonel often involved in IE? planning for a handi- 
capped student placed in a \rocational program. 



Figure 2. SUGGESTED IBP PA<mCIPANTS FOR A SVOtXH£ 
PLACED IN VOCATIONAL EDUCATION 



Suggested 
lEP Meetings 



Suggested Participants 






Parent(s)/Guardian(s) ,0 X '0 - X ' 

« 

Special ^^ucation Admin- 
istrator 0 X 0 X 

Vocational Education 
Adninistrator 0 0 0 0 

Psychologist 0 0 0 0 

Educational Diagnostician 0 0 0 0 

Special Education Instructor 0 X 0 X 

* '.Vocational Education Instruc- > 
tor (referrlftbf or receiving) 0 0 0 0 

School Social Worker ' 0 0 ,0 0 

Guidance Co(Linselor 0 0 0 0 

Student (in cases where 
appropriate) • (I X 0 ^ \ 

Vocational Rehabilitation 
counselor 0 0 0 0. 

Other Specialists (e.g., 
pl:vsical therapist > school 
nurse f curriculum special- ^ 

ist) 0 0 0 0 

yT^ Parti<^ipation' in the meeting is required by law 
^ 0 * Participation in the meeting is desirable 

Note: In this figure, only meetings 2 and^ are prescribed by PL 94-142. As 
the f icjure illustrates, however, it is considered good educational 
practice to' conduct a series of meetings involving a number of 
cooperating personnel. It is vitally important that vocational 
teadiers be involved in these meetings? 



For oM<?otive c-go^AHative platininq to occur, a «criofi ot n»oetinqs involv- 
if^j*Lht'}io fAjrfjons is critical. Once a fitudent is referred and evaluated as 
ncH.'iirvj,s|x»cial aiucatiqn or related services, a preliminary staffing is 
usually contJuctwU ;Iho purix«e of this session is tp review and*discus$ 
apfiroptiato assessment in£ >matibn describing the nature and extent of the 
rfitufient's learning problem and his/her present level of functioning. I^ossible 
alternatives for placement are discussed. Oice a tentative placement is for- 
mul'at<?tl, r,a\*i annual goals for the student may be identified. 

'llie, results tr(jm tk\(i prelimiriat-y staff i,ng may, be recorded in a draft of 
tUo'lkP to U.' shared with the 'parent{s) or guardian(s) at the IE? planning 
meetitv}; (k-«nerally / thLs is -ooasidered .the official meeting as required by 
Pi. ■04-142. In thio : jess ion the parent^O and school personnel (and in some 
instancf.s, the stucient) disaiss the evaluation and- assessment information and 
the pro{x)se«l pl'acement and txlucational. program.' In some instan<5es, vocational 
educators n\ay tx' involvetl in this meeting if the situation or local policy so 
•Uctato.'-;. Vocational teachers may be askecl to be present to describe the 
voca'tkxial e<iu'Mtion protjram to the "parentU) . Throughout this meeting the 
Ixitont(B) have -Uie option to accept, reject, ^ or request modifications in the 
prfjtxjst.-d IKI'. . * . 

iv^jt'ivliivj utxjn tb: fxitccm' of the IKH planning .Tie^ting, any of several 
ciCtioas rtiay be necessary to revise the IF-IP; Additional planning meetings of s 
stivjiii (^.'rs^)tu«.'l may Ix? rK'txk?d to cxjtline specific short term instructional 
ob ject ivcs aui .tt.'aohincj {>lans and schetJules. In cas--s nere lEPs are to be > 
Vevise<l, aciditujnal st a firvjs may be needed to modify '»e suggested class 
plac«;ment , 

•■ ^ 

Onct; Uiv IKP haii t)era-ctW()lote(l aT\ti approved by all parties, it is to be 
iiI^)leinL»fited'. lU-re attain,' 54everal iTWjetings of the lEP team arrf critical to 
. suo<'«*r,,stul imfilomentat ion of the IKP.. Ihese meetings for implementation and 
•nK:)nilv)t ifvj involve foUciwincj the leanv.;r's procjross closely, changing and 
t'.jiH-lirutt itv) sup^x-Ht >;ei.vices, aivi Rodiiyiixj the placement or learning 
envu'rtuivni noetiet^, ^ ' "* - 

ri. •>4-14.' n^iuircs -tliat at l.-ast onoe a year "p^rentCs) review the handi- 
vMPM ''- U:.uii<'i *;i pt<>)io;::i aivi pUuxwnt , Frajress toward acodnplishmont of 
• itunul .j.kih; .ukI obi.-rtiveM is <v.jieluU'y r<'vi« -wcvi. a4: thir. time. A.s an out- 
rot..- .^t \\:\:; m-i'iui*], pl.iii:. .a*.- ionuulaUxi lor the lEP for the caning year. 



M V«l . .»{ II. j' I>i-V< ■il< :Mli«'f;t 

...... .A 

• f 

..••.•i.r. 1; !..iv .i«v..-l(3{.*'.l f.n wi it in<i lilPs. Many of ther>e 

'1 t 'M'»it'. f>t tt..- (.•an I*- t.Miti.i Hi- t.ti*.' list ot n.'ior«.'nvx.»s. The 
* lUMfc'i :.i< Iff tf,' t h.' rJat lo'jvd A;;:> K'lat I ■)'>. ot St.at*- nirevtotr; ot Sp.nrial 



Education, Inc., suggests at least two distiijct levels- of lEP development. 
As Figure 3 illustrates, both a total service plan and several inpleroentation 
plans need to be written. The total service plan outlines* the annual goals., 
and total placement, including all special services to be provided^ 'ftorc 
specifi^ly, this section o£ the IBP includes: ^ 

o Areas of educational need/present levels of perfonnance 

o Long range/annual gofds in ord^r of priority 

o The placement recGnunendation , 

o Speci£U. and support services to be provided 

o Personnel responsible for lEP implementation . 



FIGURE 3. LEVELS OF THE lEP 
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Daily Lesson/Implementation Plan 
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Source: National Association of State Directors of Special Education, * 
Inc. Functions of the Placenent Ccmnittee in Special Education * 
Washington, DC: National Association of State Directors of 
Special Education, Inc., 1976, p. 28. 



Thf H»ui*f H|jtK?il io lever ot the i(iL>Jf>l, the inclividual impiemtrntation 
Hlan, fUAtii ditoctly tt(xn the njr^re general total seirvices plan. Generally, 
an individual inplomentation plan is fonnulated for eacb annual goal in the 
nt went's ;ep,.- Mget mildly handicapped learners have *^ least one annual 
goal for their vocational education placement. Hie first sectiop of the 
sanpte lEP in^ApperyJix A -illustrates an individual implementation plan for 
John, who has been placed in a food services program. Included 'i.n the 
individual in|)lementcition plan are; 

o .Short tenn instructional objectives 

o Teaching procedures and materials for each objective 

o Evaluation procedures^ 

•o Daily lesson plans ^ 

o Instructional task listings, 

t) • AtJditional information pertinent to effective instruction 



lEP PRXEss mm* - 



o 

Ihe remaining sections of this handbook focus upon an IBP process model. 
Figure 4 Illustrates a general process model which outlines the activities 
that vocationed educators engage in at various points in the preparation and 
.iiiplementation q£ an IBP* Also illustrated are the simultaneous activities 
that are the responsibility; o£ special education* 

• * • ^ 

Itiis process model is general in nature* It does not reflect many o£ the 
specific steps associated with^t^^ due process and evaluation and placement 
procedures required by federal and state statutes for the education of the 
handicapped* Ihe purpose in presenting this model is to outline, several 
effective and efficient strategies for developing lEPs that reflect "good 
educational practice** rather than the pr«^ise and ccirplex procedures found in 
the legislation* The scope of the vocational educator^* s. required activities 
will depend greatly upon the severity of the student's handicap and the amount 
of time the student will spend in the vocation^^ education .program. 

Bach of the forlowing sections examines one step or phas^ of the process 
model in an outline, format* 
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FIGURE 4. lEP PROCESS MODEL 
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describing availab(e Mpeciai 
education and retatec 
•ervicea 



Obtain coniient for 
evaluation of learner * * • • • 
from parents 

(Collect* additional information* * ' 

Complete a comprehensive 
evaluation by paychologiat 
and other special education 
personnel 

Determined by special education 
personnel 



Contact part^nts 

Alrrange meeting 

Appoint LE A representatives 
(Conduct met*iing(s) • • • 





Referral of 
students 






....... 

* * • » . ♦ 


* 


■ \ ' 




* Informal 
Data 

CoUetrtion 








Identity the Wiint resfriotive *** p-^ 
envirtmment plaoemtint 



Develt/p annua) oducattonal 
goats and )>b)ectives 



Provt4b* spt'Ctalu«*<l tnntruotion* 

I'rovidt* support and u lOhor 
oonsuttMtton ii(*rvtc«*s 



Mar.ngt* tho mnmlonng and 
4«vatuati(ui of the IKV 



Activitiea and Input for 
Vocational Education Personnel 

Identify students 
encountering teaming 
difficulties 

Refer students requiring 
spjscial services to succeed 

Provide reguested information 
regarding vocational education 

Crogram and/or referred 
amet ^ 



Sharing 


«•»•••*** 

; 


Assessment 




Information 






• 

f 


Placement 




Decision 








Developing ^ 




- and Writing 




the lEP 


* • * • • * 


• 

y 


f 


Implement- 


• - * 


ing and Mon- 




itoring the 




\KV 






f ' 


IKV 




KvaiMaticm 





Adapted from Prt^cvtUuvH for JtU^ntificatUm. Kmluatttin and PUa ement 
tif h:\iep(utnal Children Frankfort . Huri^au of Kiiucation for 
KscepttonuM *htUlrt«n. Konturky Department of Education, n d 



Determine learner's vocational 
interests and.aptitude 

Review asseapment information 
on basic skilU (e.g^ reading) 



Assist in determining leaSt 
restrictive environment 

Identify goals and objectives 
for tbe vocational education 
program 

Selectgoals and objectives 
for the learner 

Design instructional plans 
and materials 

Specify support services and 
special materials needed 

Identify needed equipment 
and facility modifications 

Develop cooperative arrangements 
for implementing and evaluating 
the lEP 

Compile and report learner 
progress information 



A8N<»8s learner attainment of 
goals and objectives 

Recommend changes in IKP 

Evaluate support nervices ant 
asBiKtanoe received 
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Referral of 
StudenU 



Overview » ♦ 

• . • • /■ 

When a student is encountering difficulties in the classrocnr he/she may 
be referred by the ttocational education teacher, regular education teacher, 
counselors r parents, or an outside agency* In nibst districts the referred 
inf onnation is forwarded to the local director of special education for :review 
and possible action* ' r ; 




Activiti^'of Vocational Education Personnel 



o Identify students encountering learning behavioral , social^ 
pttysical, or cGmmunication difficulties \ 

o * Ccnplete referral form(8) for students requiring special, 
services to succeed in the vpcational education setting 



\ 



Checklist 



1. Do any of your students exhibit any of the following conditions 
which may require special services? 



o Hearing problems 

o Visual problems 

o Reading, writing, or listening problems 

o Gonputational problems 

o Short attention span - I 

o inability to maintain interpersonal relationships 

o Speech or oonmunication problems 

o Inappropriate "social behaviors 

o Physical limitations 
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Have you determlned^who Is responsible for receiving and 
processing referral information? 

Have yod obtained copies of the r^fertal focms and procedures? 

Have you attended informational 'meetings to become familiar with 
your district's referral procedures an^ special education 
resources? • ' .. . 

m • * 

* / 

Have you attended inservlce-' training, sessions on. procedures ahd 
techniques for Identifying handicapped learners? 

Do you currently have a student(s) enrolled in your »-lass(ea) 
that might require special education services? « 

If yes to question 6ir have you carpleted the necessary forms and 
procedures? 

Have you followed up to determine what action was taken? ' , 



sources 



Local education agency referral fqrms and identification 
crltierla/guldellnes. > 

» 

Albright, L. et al. "Guide 2— Procedures for Identifying 
Students with Special Needs." In A System for Identification, 
Assessment and Evaluation of the SpSiaX Needs I<earrier in 
Vocational Education . Urbana, IL: Uhiversity of Illinois, 
Bureau of Educational Research, 1978. 

Sourcej" Curriculum Publications Clearinghouse, 

76B Horrabln Hail, Vtestem Illinois University, 

Macomb, Illinois 61455. 

Phelps, L.A. Instructional Development for Special Needs 

Learners— Module 1: Learner Identltication and Analysis . 

Urbana, XL; University of Illinois, Departitent of Vocational and 

Technical Education, 1976. 

Source: Illinois Network of Exemplary Occupational 
Education Programs for Handicapped and 
Disadvantaged Students, Turner Hall,. Illinois 
State University, -Normal, Illinois 61761. 

Kay, K. H.; Kemp, B. H.; and Saunders, P. G. Guidelines for 
Ido ntifyincj, Classifying, and Serving the Disadvantaged and 
Han dicapped Under the Vocational Education Amendments of 1968 . 
Wanhirqton, DC: U. S. Department of Health, Education, and 
Welfare, 1973. 
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Informal 
Dftto 

CoUectioii 



Overview 

Pollf^ing a preliminary review o£ the referral information, the local 
director of special education or his/her representative will begin collecting 
eKiditional infbmation* nhia -individual must determine, on a preliminary 
basis » the type and extent of special services that mayf be required to serve 
the student* At this point the parent(s) are contacted' for permission to test 
and evaluate the child further* Any or all of the student's ^present teachers 
may be aisked to contribute ip^orroal assessment or progress information* 



Activities of Vocational Education Personnel 



«o Provide requested information! regarding the vocational education 
progran/class and/or the referred student 



Checklist. 



1* Are you familiar with the individual(s) in your district 
responsible for collecting informal data on handicapped 
students? 

2. What types of information or data do you have that suggest this 
student needs additional services? 



o Standardized test scores 

o Work evaluation results 

o Attendance record 

o Progress evaluation reports 

o Results from diagnostic testing done on students 

o Behavioral observation data 
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3. Have all pertinent data been forwarded to the person 
responsible? 

4. If additional inforroation about vour vocational .prograin/class is 
diesired, can you make available any or all of the following? 



o Course description 

o Course outline 

o Instructional goals and objectives 

o Admission retiuirements 

o Desirable vocational aptitudes and interests 

o InstructicMial materials used by students 



Keferences/Resources 

o Materials^ describing the vocational education program and/or courses, 

o Tbrres, S., ed. A Primer on Individualized Education Programs for 
Handicapped Children . Reston, VA; ^ The Foundatioi\ for 
Exceptional Children, 1977. 

o Deno, S., and Mirkin, P.K." Data-Based Program Modification; A 
Manual. Iteston, VA: Council for Exceptional Children, 
T577r 




< 

\ 



Kligibie 

for 
Services? 



No 



Overview 



Onoe the parents have approved the pccfoaed evaluation o£ their child,^ the 
evaluation can then be undertaken* Ihis process is generally conducted by a 
certified school psychologist. The nature anpl extent of the evaluation will 
depend vjpon the student* s disability. Potentially » a large number of 
* specialists could be inyolved, including audiologists, work evaluators, 
physicians, and opton&trists, as well as several others. Hie overall purpose 
is to d&tennine the student's presmt level of perfoonance and capability in 
several areas. Ihis information will then be used in planning' the IBP if the 
student is ccividered eligible ^or services. Parents have the right to review 
all of the data collected thnxtgh any evaluitiai activities. 



Activities of Vocational Education Persyne; . 

Ihese functions are prinarily the responsibility of special education 
personnel. In most school districts, the local director of special education 
is totally responsible for these processes. 



References/Resources * 

« 

o National Ass3ciation of State Director of Special Education, Inc. 
Functions of the Plaoament Ccninittee in Special Education . 
Washington, rc: National Association of State Directors of 
Special Education, Inc., 1976. 

o Higgir», J.P. **Pr'»sent Level(s) of Performance and «^sessment: Seme 
Basic Considtrations." In S. Torres, A Primer on Individualized 
Education Progfims for Handicapped Childre.n . Reston, VA: tie 
Foundation for Exceptional Qiildren, 1977. 
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Sharing 
Assessment > 
Information 



Overview * 

Once a student is detennined to be eligible £or services, the development 
6f the ICP is initiated. The first phase of this process, involves sharing 
information about the types of educational problems the student is. encoun- 
tering. ' Essentially, this means determining the student's present level of 
{performance in several areas^ such as i^|ademic skills, social skills, and 
' prevocational and vocational skills. Hie sharing of assessment information 
generally occurs when a tentative placement in a vocationajQBducation plass is 
being considered, or when the currient vocational education iSogram needs 
modification, faring assessment infon.. iticm provides an opportunity for the ' 
instructional te^ to meet and to discuss the student's performance level and 
potential . . 

Activities of Vocational Education Personnel 

■ ■ ■ ■ ■ im mm, ■ M I BP ■ ^ ■ 4 

o • Review assessment information describing the learner's basic skills 
(e.g., reading, math) 

o Determine tho learner's specific vocaticx^al interests and aptitudes 
Checklist 



L. Have y<xi reviewed the stuc^ent's cumulative folder for the 
tollowiiitj types of information? 



o Hec iing and math achievement .scores 

o Previous vocational or prevocational classes taken 

o Work or vocational evaluation results 

o Vocational interest inventory results 

o Other pertinent information 



(lave you met with' the stCidont*s focmer teachers to discuss 

his/her progress? 

/ 

3» Have you met with other resource personnel who can provide 

additional vocational, information about the student? / 

^ . ' * / 

o Parent(8) or guardian(s) 
6 Guidance counselors 
o School psychologist 
o Schopl nurse 
-6 Principals* 
o Referring teachers ^ 
o ' School Mial workers \ * 

o Other specialists / 

) 4. Have you identified' organizations or agencie? in the ccmnunity 
(e.g., sheltered woricshops, community colleges) where vocational 
testing and evaluations could be conducted? 

^5. Do you have suf-ficient infornption to describe the student's 

learning style? 



Referehces/ltesourc^B ' 



Albrfght, L. et al. A System for Identification, ^Assessment and 

Evaluation of the Special Needs Learner in Vocational Education . 
Urbana, IL: University of Illinois, Bureau of Educational 
Research, 1978. 

Pennsylvania pepartment of Education. An Introduction tp . 
Individualized Education Program Plans; Guidelines for 
' School-Age lEP Developnent . ^ King o^ Prussia, Phf Pennsylvania 
Department Education, National Learning Resource Center of 
i^nnsylvania, 1976; ^ 

« 

McKinney,. L.A., and Seay, D.M. pievelotatent of Individualized 
Education Programs (lEPs) for the Handicapped in VocatlCTial 
Education . Information Series No. 144. Columbus, OH: The Ohio 
State University, National Center for Research in Vocational 
Education, 1979. 

o Tindall, L.W. et al. Better <Eh6n I Thought . A filrastrip- 

cassette series describing various handicapped students in 
vocational education programs prepared by the Wisconsin 
Vocational Studies Center, University of Wisconsin, 1025 
W. Johnson St., Madison, WI 53706', 1978. . * 

o Moran, M.R. Assesanent of the Exceptional Learner in the Regular 
Classroom. Denver^ CO: Love Publishing Company, 1978. 
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Placement 
Deciaion 



Overview 



Decisions regarding the specific programs, or classes, ahd services for 
the hand'ic^ped student are made after the essential assessment information 
is reviewDc^ Vocational education tead^ers play an important role in this . 
DKooess by describing the natitre and content of their courses. In order to 
cft^rive at the best placement for the student, special educatkxi administra-. - 
tors, teachers, and parents need to be aware c2 the prerequisite skills, 
mechanical aptitudes, dexterities, coordinaticxi, strength, reading level, 
and other aptitudes required of any studjent; entering the specific vocational 
progtfam'. .This information is then matched against the studentfs character- 
istics and educational needs. Prom this analysis an £^rqpriate decision can 
be made regarding whether or not the student should be placed in a specific 
vocational program. In addition, the types of support services needed for the 
student and vocational teacher can be easily identified. 

* 

• In somt? cases, students will have already been identified and placed in a 
vrxrational eciuc^tion program^ In=order best to serve the previously .identi- 
f iecJ stufJent, information will be required by the teadier to assess the stu- 
dent's present level ot functioning. Existing date may be found by examin- 
ing the 5itutlent*s child study folder and by informally talking with the 
paront(s), teachers, psychologists, or 'other professionals V*k> have knowledge 
of the skills and aptitiKles of the student. 

Vocational ociucation can be provided in a number of different settings or 
environments, such as re<jular vocational classes, special vocatiaiaiyclasses 
tot hdndicaf)pod stutlontj^, or special schools. Based upon t|ie studenr<s level 
ot lunctioning heA;he will be placed in the "least restrictive" and most 
aipropriate onvironmi.«nt. 

« 

Actl v i t le s 61 Vcxjat ion uJ. bkiucation Personne l 



<> A^K^ist in ik^tt tinininc} the loa.st rej^8|y.ctive environment for the 
stuh?nt 
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Chedclist 



^1. Have you ootisldered and discussed the appropriateness o£ the 

specific vcx:ationaX program* for thio student? 

.. 

2, To vjhat extent have all vocational education and training 

al^tematives been examined by the team? > 

_2 3* If the student is to be placed in a regular vocational class what 

curriculum modifications may be ^ needed? 

4. To what extent may class size* equipment availability, and other 

factors limit the amount of individualized attenjtion this student 
receives? 

Z, Are the parents supportive of the proposed vocational ^ucation 

class? 

6 . ^ If a student has already been placed in a regular vocational 
class, have you examined existing data on the student to 
determine present levels of functioning? 

• 7. Por ^ireviously identified handicapped student, have you 

revifeiwed his/her I^P and discussed his/her progress with the 
special education staff and parent(s)? 

* 

Referenoes/lResources 
I ■ ■ 

o Michigan Depar^nt of Education. Michigan Interagency Model and 
Delivery System of Vocational Education Services for the 
Handicapped . Lansing, ^li Michigan Departroent of Education, 
1978. ♦ . 

o pavis, S., and Ward, M. Vocational Education of Handicegped 

Students: A Guide for Policy Development . Res ton, VA: Council 
for Exceptional Children, 1978. 




i 



Developing 
and Writing 
the lEP 



Overview * 

Oevelqping an- lEP for a ^handicapped student, when don^ appropriately, is a 
teim efforts Hie preparation of the total IBP is managed in most schpol 
districts by special education personnel* Vocational educators are 
responsible jEqr that portion of the IE? that describes the instruction being 
received ih jth4,'\^ocational education program. As noted earlier, vocational 
and special education teacheifs will b& charged with writing an individual' 
impiementatidn plan for the vocational education instruction being-received. 
This plan outlines the' specialized vocational instruction being given to the 
student* 



Activities of Vocational Education Personnel 



o Identify goals' and objectives of the vocational education program 

o Select ai^cpriate goals and objectives for the handicapped students 
being served 

o In cooperation with special ^ucation instructors, design 
Instructional plan, and procedures for the student 

o S{jeclty support services and special materials needed 

o Identify facility anJ/or equipment modifications that may be 
necessary 

Checklist 



I* Arc the <}oaLs angi performance objectives for the regular 
vocational program available for review by the parent(s), 
special €xJucation staff, and others? 
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2r Have the program goals and objectives been reviewed by the , 
pacent(s), special education personnel, and other support sta££? 

3. To %jhat extent have special educators and the parent(s) been 
involved in selecting or identifying appropriate vocational 
education goals and objectives for the student? 

4. Do the. selected goisils and objectives match the student's 
interests and capabilities? ' 

5. Are the goals and objectives written in measurable terminology 
with clearly stat^ criteria for successful performance? 

6. Have special education and other resource teachers and 

. consultants been involved in outlining the instructional plans 
and learning experiences for the handicaipped student? 

7; Are the neeess^ry support services available to insure that this 
student, will receive maximum benefit from the vocational 
education program? Some of t^ie following services may be 
appropriate: •...*• 

o Special or vocational counseling ^ 

o Readers/interpreters, 

o Remedial instruction . 

o Instrucftional ^ids/tutoi^ 

o Bducational testing and diagnosis 

o Special transportation 

o Special equipment • 

o Modification of equipment 

o Social work and family counseling 

8. TO yh^t extent are all members of the instructional team aware of 
the IBP plans for each class in which the stuijent is enrolled? 

9. Is there a systematic plan to coordinate and integrate various 
instructional activities (e.g., team teaching math and 
measurement skills as needed in the vocational class)? 

10. Have all needed modi ficatfons (e.g., lab equipment, instructional 
^1 materials, facilities) been carpleted for this student? 
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Hei etencea/ii oaoiu ceil 
General 



Phelps, L.a;, andvUitz, R.J. Career Exploration and Preparation for 
the Speci al Needs Learner"! Boston, MA^ Allyn and Baoon, IncTT 
' 



o Turnbull, A.P.; Strickland, B.B.; and Brentley, J.C. Developing and 
Inplerneptinq Individualized Education Programs . Columbus, OH: 
Charles E. Merrill, 1978. 

o Dahl, P.R.; Appleby, J.A.j and Lipe, D. * Mainstreaminq Guidebook^for 
Vocatiaidl Educators; Teaching the Handicapped.. Salt Lake City, 
OTi Olympus Publishing Comfiary, 1978. 

o Brolin, D.E., and Kokaska, C. Career Education for Handicapped 

Children and Y<6uth . Columbus, OH: Charles E. Merrill, 1979, 

o Individuali2€?d Education Programs for Handicapped Children . 

Filmstrip 1, ^'Fulfilling the Premise." A f ilmstrip-cassette 
series. Reston, Wkt The Foundation for Exceptional Children, 
n.d. 



Instructional Objedtive Sources 



o V-TECS catalogs o£ vocational education performance objectives. 

('consult your state director of vocational educatic« for 
information regarding these materials.) 

o Keynolds,* M.L. et al. Vocational Education Special Education 

Cluster Guide Series . Ht. Pleasant, MI: Central Michigan 
University, 1974. 

<) Vocational education curriculum guides. 

o Meyei-, K.I.. et al. Ii3Ai^ Objective Cluster Banks: Volume III, 
Caroot j:ducation . Dellevue, WA: Edmatk Associates, ^1978. 

o Meyer, K.L. et al. IDAS Objective Cluster Ranks: Volume IV, 

Pre"Voc:ational Skills. Rellevue, WA: "Fdmark Associates, 1978. 



Instructional Materials 



o . Ttowne, D.C., and WalUoe, S. Vocational Instructional Materials tor 
Students with Special Nejsl Portland, OR: Northwest Regional 
Education Laboratory, 1972. 



Hippolitus, P. , and Eddy, W. Bibliography of VocAiona l Education, 
Industrial Arts and Special Education Materials for Handicapped 
Students * Washington^ DC: President's Conroittee on 
E^lqyroent of the Handicapped, Conroittee on Youth Developnent, 
1977. 



Lantert, R.H. et al.. Vocational Education Resource Materials for 
Handicapped and Special Education . MadiSon, WI: Wisconsin 
Vocational Studi^ Center, University of Wisconsin, annual 
update. 
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Implemen^ng 

and 
Monitoring 
thelEP 



Overview 



The most critical phase of the process Is inpleroentatlon. As vocational 
instructors begin to teach special needs students, it may be necessary to 
modify plans or services described in the lEP. lb provide handicapped 
learners with useful vocational instruction, the vocational and special 
education teachers roust meet regulilrly to discuss progress, problems, and 
other factors affecting student performance. 

Activities of Vocational Education Personnel ^ 

o Participate in team teaching and otiier oocperative arrangements to 
insure that the vocational instruction is meeting the handicapped 
learner's needs 

o Cqvpile and share learner progress information on a regular basis ■ 



Chedclist 



\ 

\ 



1. Do you tiave a directory of resource people to contact for 
specialized assistance in working with handicapped students? 
Such a directory might list: 

o Vocational rehabilitation specialists/counselors 

o Special education consultants (e.g., speech therapists, resource 

room teachers, mobility consultants) 

Work adjustment counselor 
o Work-study or co-op coordinators 
o Mental health agency 
o State agencies for the blind and deaf 
o U.S. Enployment Service 

o CoTOTunity agencies C^'.g.* Opportunities Industrialization 
Centers, Goodwill Industries) 
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o Business* industry, and labor groups 

o Civic and special interest organizations (e.g., service clubs) 
o sarent organizations (e.g., local chapters of National 

Association of Retarded Citizens, Association, for Children with 

Learning Disabilities) 

< 

2. Do you fully understand the role that the vocational education 
program plays in this student's lEP? 

3. Is there additional information you need to gather about the 
student during the early phases of implementing the lEP? 

4. Have you established dates or a schedule ^or meeting with other 
teachers involved in the IE? to review the student's progress? 

5. Have you discussed with the special education staff the specific 
types of evaluation data you should be coUectiijg on this 
student (e.g., behavioral information, attendancse, attitude 
.developRtent, classroom achievement)? 

6. Are there standard forms used to ocnipile this or other evaluative 
information? 

7. What resources are available to assist in testing the handicapped 
student (e.g., resource consultants that can read or tape record 
written material for the student) > 



^ Hef erenoes/ftesouroes 

o Bootcn, W. "Motivating' and Managing Behavior.** Industrial Education 
67 (Apr U, 1978)1 24-25. . , , 

o Honine, L. et al. How to Use Contracting in the Classroan . 
Champaign, ILl Besearch Press, 19/0. 

o Phelps, L.A., and Lutz, R.J. Career Exploration and Preparation for 
the Special Needs Leamerl Boston, MA: Allyn and Bacon, Inc., 
1^77. 

o Brolin, D.B., and Kdcaska, C. Career Education for Exceptional 

Children and Youth , t Columbus, OH: Charles E. Merrill, 1979. 

o Albright, L. et al. '*Guide e^Assessing Vocational Skill 

Development." In A System for Identification, Assessment and 
Evaluation of the Special Neectet Learner in Vocational * 
Education . Urbana, IL: University of Illinois, Bureau of 
Educational Research, 1978. 
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lEP 
Evaluation 



Overview 



PL 94-142 requires that the. progress made by the student toward the IE? 
goals and objectives should be reviewed at l^t annually. Good educational 
practice, however, suggests that sumnary evaluations be made more frequently. 
At the end of marking periods, or at other appropriate intervals, several ' 
factors need to be evaluated. Evaluations are needed to summarize the 
achievements of the handicapped student *in relationship to the lEP goals and 
objectives. In addition, evaluative informatioi> can be veed for revising the 
plaoement or support servidbs provided. In scne instances this may result in 
changes in class or teacher assignments. As vocational and special education 
. teachers conduct sumnary evaluations they also should discuss how the lEP 
planning and teaching process they used can be improved. 



Activities tor Vocational Education Personnel 

o .Assess learner attainment of vocational education goals end 
objectives 

o ReoGinmer¥J changes in the I£P»(e.g. goals, objectives, support 
services) 

o Evaluate the support services and assistance received 
Checklist 



1 . To what extent has this student attained the objectives and goals 
stated in the vocational education section of his/her lEP? 

2, Have precautions been taken to insure that the a^udent was 
appropriately tested (e.g., reading level of tests were at or 
below hisAicr reading level)? 
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3. Overall^ «ihat is the studenjt's level of enployability? 

4* Has a prof ile been prepared illustrating the student* s 

strengths and neaknesses in various areas? Areas included in 
the profile might enoowpasst 



o Job skills > . 

o Job readiness 

o Mork habits 

o Social skills 

o Dexterity and stipength 

o OcRnunication (reading, writing, speaking) 

o Quantitative and math skills ' 

c Occupatic|)al interests ^ 

5. Have meetinglB been held or planned for' the IBP td^ to ocn|)ile 
evaluative ^Information into a oaigposite teport? 

.6* To %ihat extent' were the support services the student received 
adequate and effective? , 

7* Were the support services that you reoeivecl adequate and 
effective?/ 

8. .Vftiat changto need tc be made' in the student*s lEP (objectives^ 
support services, placement)? 

9« What plants) have been developed to follow up handicapped 

students leaving the vocational education prpgram to learn more 
about thqiir transition from school to work? 



References/Resources 



Albright, L. ^t al. "Guide 7-*-^itoring the Student's 
Individualized Vocational^ Plan." In A Systan for 
Identification, Assessment and Evaluation of the Special Needs 
Learner in Vocational Education , Utbana, IL: University of 
Illinois, Bureau of Educational Research, 1978. 

Wentling, T.L* "Heasuremerit ahd Evaluation*** Industrial Education 
67 (May/June, 1978 )i 29-32, 

Best, K*I. anc3,D9n6ghue, D.J. "Vocational Education and the IBP." 
In B.B. Weiner, ed.. Periscope; Views of the Individualized 
Education Program. Reston, VAt Council for Exceptional 
Childten, \m. 
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SUMM/VKY 



Ihis handbook has presented general information describing the purpose and 
scope o£ the rec|uirenient for individualized education programs (lEPs) found in 
PL 94*142. A process model for developing IBPs is discussed in detail. Ihe 
challenge that vocationsd education faces* in developing, and implementing lEPs 
for handicapped students is complex indeed. Making lEPs useful and functional 
. for ^Aocational teachers, special education teachers, parents, and employers is 
of the utinost iirportance. ai>e ideas presented in this handbook represent a 
general blueprint for action. Readi^ are urged to take the information and 
strategies presented here and apply them to their local situation. Only by 
fitting these concepts into local policies and daily interactions with hand- 
icapped students will lEPs become a valuable tool for vocational educators. 

ft 
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NEXT STBFS 



I 



The effective mainstreaming of handicapped and! other special needs 
learners into vocational education classes requires considerable expertise on 
the part of the teacher. This handbook presents only baseline kncurledge about 
the lEP process. Ihe following are suggested next steps for vocational 
education teachers, coordinators, administrators, and counselors: 

o Meet with your local director of special education to learn worti 
about the policies, procedures, and handicaRJed students in your 
school district. 

o Obtain and review seme qi the docuirents listed in the references. 
There are several professional texts that are now caninercially 
available that provide a wealth of information on handling special 
needs students in vocational education prograios. 

o Discuss with your fellow teachte and administrators the need for 
iitservice training sessions related to the handicapped sti6flent in 
vocational education. 

o Make a special effort to attend sessions focusing on special students 
at upocroing regional and state vocational ed4pation conferences. 

o Contact a nearby university and request information regarding courses 
that enphasize serving special needs students in vocational 
education. . 

o Write to your state directors of vocational education and special 
education to request guidelines, publications (such as a state lEP 
manual) , and other available materials that would be helpful in 
meeting the needs of handicapped students enrolled in vocational 
education classes. 



I 
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APitrlNDXX A: 29AMPL£ INDIVIIXJALIZED EDUCATION PHOGRAM PIAN 



The CoXlowing lEP was prepared for illustrative pujfposes. It describes the 
total service plan and includes one implenentat ion, plan for a student, 
enrolling in a foods services program^ 



The foms usc-l in this exarnple are fron the I>ennsylvahia Department «f 
♦ Education's lEP manual developed by the National Learning Resource Center of 
Pennsylvania. The lEP in this handbook is adaptti fron a model prepared by . 
Mr, Mike Lynes and support staff at the Berks Voca;-ional-Technical School East 
in Berks County, Pennsylvania, 



LNDIVIIXALIZEO EDUCATIGN FROOMN PIAN 



Birth Date: 
Present Date: 



Jonn 



Hay 20, 1963 



June 14, 1979 



Gr^/Program: 
Teacher (8): 
Sdxx>l: 



Senior HictfyLeaming Disability Program 

Mr» Jeipry Jerski 

Berks Vocational-Technical School East 



Primary Assignment (s^: 
Learning Disability Program 



D^te Started Expected Duration o£ Service Special Media or Materials 



9/10/78 



Food Services- 



9/24/78 



Until June, 1980 



Until June, 1980 



Tutorial servicejs are necessitated 

by the fact that John is expected 

to assume the same responsibilities 

as any Food Services studeit. * 

Reason for Assignnent(s): John is functioning far below gradeyjifevel in the areas of math and reading. Learning Disability 

class placement will afford him th^opportunity to receive intensive remedial instruction. John 
vfas placed in the Food Services fTograni as a result of the following factors: expressed inter- 
est in the area of food preparation and restaurant operation* demonstrated cGnpet^icy in the 
Singer Graf lex Evaluation, and prescribed academic achievement in the Learning Disability Program 

> » 



Services: 



Physical Education 



9/8/79 



Until June, 1980 



Transportation 



9/8/79 



Until June, 1980 



Dates for review and/or revision of the Individualized Education Program Plan: ttovanber 15, 1979; February 10, 1980; 

. June 8, 1980 

Perswj responsible for the maintenance and iirplementation of the Individualized Education Program Plan: Mr. Jeff Jones/ 

Ms. Sally Smart 
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Instructional Area: 

Annual Goal: 
Instruct ional'Task : 



Pood /Services 

To develcp entry level skills in one or irore food service occupations- 
Interpret recipes • 



SHOHTrTEW OBJEX.TIVL 



Given the riecessary 
tools, materieds, equip- 
ment, and requisite 
knowledge, John will: 

1) define specific 
nomenclature and 
vocabulary terms 
founcJ in iaasic 
recipes: 

a) weights 

b) measures 

c) directions 

d) teoperatures 

e) ingredients 

2) reccxjnize the advantages 
of using standard food 
preparation recipes 

3) accurately conplete 
pr€*-cooking procedures, 
sach as gathering 
ingredients, selecting' 
pans, etc. 



INSTRUCTIONAL METHODS 
MEDW^JATEaOAL TITI£(S) 
(OPTIONAL) 



o Students conpile list of 
unkno*!^ words through 
class dispussion. 'Total 
class participation in 
lodcing up words. 

o Students role play 
actiort wcards (i.e., 
beating). 

t 

o Students review . 
Betty Crocker 
booklets and text. • 

o Teacher. assigns text 
review materials. 

Materials 
••Canmercial Recipes" 

"Food Pr^)aration 
Booklets" 

Food Services text 



EVALUATION OF INSTRLXTIONAL OBJECTIVE^ 



TESTS, MATERIALS 
EVALUATION PROCEDURES 
TO BE USED 



1) Teacher-produced 
test 



2) Teacher-directed 
questioning 



3) Performance on. . 
task 



CRITERIA POK . 
SUCCESSFUL PER^UFWANCE 



1) Jdhn will be able 

to define nomenclatjre 
and vocabulary terms 
with 90% accuracy. 



2) John will be able to 

• indicate verbally, 
with 100% *^accu racy, 
the advantages of 
using standard food 
pjL-eparaticxi recipes. 

3) John v/ill perforn^ 

* Uie task without. 
.verbal^ or p*iysical 
assistance with 
100% accuxacy. 
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ERIC 



DIRECTIONS: . Using as many pages «as necessary descriise the student's present 
educational, levels in appropriate curricular areas. These may 
include but are not limited to: 

• Academic Achievement Prevocational Skills 

Qnoticnal Maturity Vocational skills 

* Self'-Help Skills . Psychomotor Skills 

Social Adaptation Other 



, Results of the Metropolitan Achi'evement Test indicate that John is having 
'difficulties in both reading and math skills. Concerning reacUng nkillSf %lohn 
can understand viords more proficiently than he can use them in either written 
or oral CGnvnunication. Concerning math skills, John can ocinputo mr)ro 
proficiently than he can solve problems. It should be noted, ^lowevcr, that 
this may be due in part to difficulty in reading problems. Math problems may 
ha^ve to b<e tape recorded or verbalized to John. . It can be concluded that 
academic problems were primarily due to a readipg difficulty. 

ResuJts of .the Soc4.al and Prevocational Information Battery indicate that 
John possesses corpetent job behavior, job search, health care, hygiene and 
groaning, functional signs, and home management skills but is deficient in 
purdiasing habits, budgeting, and banking. His academic curriculum will need 
to be concerned with these three deficient prevocational areas. 

Results of the Singer Graf lex Vocational Evaluation- indicate that John 
posses<;es the physical skills necessary to perform vocational tasks 
oompe ontly but is lacking in skills involving self-motivation such as 
attention span, initiative, frustration tolerance, and care in handling. 
Placement in a vocational area of interest is recGmmended so that John may 
develop self-mot ixatd^xi. 

Results of the Penns/lvania Bi-Manual Worksanple indicate a skillful 
performance in assembly and an extremely fast and accurate performance in 
disassembly. * 

Results of the Singer Picture Interest Inventory and the Vocational 
Interest, Experience, and Skill Assessment indicate various areas of 
vocational interest. Jdhrx should be placed in a shop related to one of those 
expressed interest areas. 
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AI»H-a^l)IX a : IJUKlNiTlUNii 

I 

\ 

Due process hearings * llie right of^t^he student, V^rent, or guardian or 
surrogate to present ocmplaints on any matter concerning the student's 
identification, evaluation or placement, or his/her right to a free. public 
education. If the parents, student, or guardian file a ccniplaint with an 
aqency, they are entitled to an opportunity for an inpartial hearing ccndUcted 
by the agency, as determined by state law or the State Educational Association 
(SEA). 

Individualized educaticai program . A written statement for each handicapped 
child developed in any meeting by (a) a representative of the local 
educational agency or an intermediate educational unit wtx> shall be qualified 
to provide, or supervise the provision of, specially designed instruction to 
meet the unique n&ids of handicapped children, (b) the teacher, (c) the 
parent(s) or guardian(s) of such child, and (d). vAienever ap(»:opriate, sudi 
child, itie statement shall includet (a) a statement of the present levels of 
educational (%rfocmance of such diild; (b) a statement of annual goals, , 
incluiinrj short torn instructional objectives; (c) a statement of the specific 
educational services to be provided to sudi child, and the extent to v^idi 
such child will bo able to participate in regular educational programs; (d) 
the projoctfid date for initiation. and anticipated duration of sudi services; 
and (e) af^^rc^riate objective criteria atid evaluation procedures and schedules 
for determining, on at least an annual basis, whether instructional objectives 
are being achieved. 

Intermediate educational unit (lEU) . Any public authority, other than a local 
educational agency, that (a) is under the general supervision of a state 
educational agency, (b) is established by state law for the purpose of ^ 
providirig free public etiucation on a regi(X»al basis, and (c) provides special 
education ar>d related services to handicapped children within the state. 

L east restrictive environment . An educational placQnent that is determined 
fnd I vidua I ly for eadi exertional child, the placement being as close as 
lx)saibLe to the re<}uidr class setting. "Ihis concept recognizes that 
tiandicapped children h<ive a wide range of educational needs for vrtiich a 
variety ot placements are rfjquired. Also referred to as least restrictive 
alternativ«? (U<A). 

Ux;al educational a<jency (U%A). A board of education (or othet legally 
axwtituted Toc:a1 .';cFkx>1 authority) havint] administrative control and 
tiireotion ot pub lu: .elementary ot seoontlaty schools in a city, township. 



AU;t t artt.-il t t*(in; liiViH, s., and Ward, M. Vocational Education ot 
nafvii oat4.t Hi : -;tut i* ,-ntti; A Guide for I\)Ucy LX}velc^3ment . Res ton, VA: 
UHjnoi I tot Kxoept iorvil Children, 197B. 
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schcxjl district, or political subdivision of a st:ate or any other ixiblic \ 
educational institution or agency having actaiinistrative control and direction 
of a vocational education program. (In .this handbook, this tcnn also includes 
intenoediate educational units.) 

Mainstreaming . A belief whi«h involves an educational placement procedure and 
process lor exceptional children-, based on the conviction that each child 
should be educated in the least restrictive environment in v«rhich that child's ^ 
' educational and related needs can be satisfactorily met. The concept of least 
restrictive envirorment recognizes: (a) that exceptional children have a wide 
range of special education needs that vaty greatly in intensity and duration; 
(b) that there is a recognized contilifium of educational settings which may, at 
a given time, be appropriate for an iJHividol child's needs; - (c) that to the 
maximum extent a'^propriate, exceptional children should be educated with 
nonexoeptional children; and (d) tha|t special classes^ separate sc»K)oling, or 
other removal of an exceptional child from education with nonexoeptional 
children should occur only when the intensity of the child's special education 
and related needs are such tha". they cannftt be satisfied in an environment 
including nonexoeptional children, even when supplemcnf^ry aids and servicer, 
are provided. ; 

Nondiscriminatory testing . *me SEAs and LEAs must establish procedures to 
assure that testing anc^ examination ftiaterials and procedures used foi 
evaluating and placing handicapped children will bo selected and administered 
so as not to be racially or culturally discriminatory. Each SEA and LEA must 
provide and achniniste,r such itaterials or procedures in the child's native 
language or mode of o^minication unless it is clearly not feasible tp do so. 
E^inally, no single procedure may be the sole criterion for determining an 
" appropriate educational program for a child. ' 

Parent , "rtie handicapped child's natural parents, guardian, or parent 
surrogate designated responsible for making decisions for ttie handicapped ^ 
diild. 

Related services . Transportation and such developmental, corrective, and 
other supf»rtive services as may be recjuired to help a handicapped child 
benefit f ran special education. Such services may include, ^but are not 
lifluted to, speech pathology and audiology, psychological identification and 
assessment of disabilities in children, counseling services, anri medical 
services for diagnostic or evaluation purposes. The term also includes school 
health services, social work services in schools, and f>arent coun.seling ami 
training. 

Special Education . Specially designed instruction, at no cost to the parent, 
to meet the unique needs of a handicapped child, including classroom 
instruction, instruction in physical education, home instruction," and 
instruction ir hospitals and institutions. "Special education* includes 
speech pathology or any other related service if that service consists of 
specially designed instruct iqn, at no cost to the parents, to meet the uniciue 
needs of a handicapped child, and is considered "special education" ratlKjr 
than a "related service" under state standards. Vocational education, if it 
consists of specially designed instruction, at no cost to the t>arents, to meet 
the unique neetls of a handicapped child, irj .aso co»v;.id<7red to be; "r,i)r«cial 
education." 

erIc 



Supportive aervioes . A teem used in vocational educattoiv to refer to services 
similar to those provided by special education under related services. 

♦ 

• Vboational assessrosnt center . A centralized locale for the adtadnistration of 
a oanprehenslve of vocational assessment including standardized or 

loc»dly developed tiBsts (e.g.r..nonveri^l manipulative r aptitude r interest, 
peraonality) and work and job samples.' 

Vbcational education . Organized educatiaial programs that are directly 
related to the preparation of individuals for paid or unpaid en|>loyroent or for 
additional preparation for a career requiring other than a baccalaureate or 
advanced degree. Hie nine vocational areas identified by the U.S. Office of 
Education are agriculture, distributive education, health occupations 
education, occupational home eoonomics., consumer and hcroemaking education, 
office occupations, technical education, trade and industrial occupations, and 
industrial arts. 
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